
Research & Creative Inquiry Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Research & 
Creative Inquiry Courses. It may be helpful to consult the Description & Expectations document for this 
pedagogical practice or to consult with the OSU Office of Undergraduate Research and Creative Inquiry. 
You may also want to consult the Director of Undergraduate Studies or appropriate support staff person 
as you complete this Inventory and submit your course.     

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, names 
of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Research & Creative Inquiry 

Course subject & number 

Performance expectations set at appropriately high levels (e.g. students investigate their own 
questions or develop their own creative projects). Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Significant investment of time and effort by students over an extended period of time (e.g., 
scaffolded scientific or creative processes building across the term, including, e.g., reviewing 
literature, developing methods, collecting data, interpreting or developing a concept or idea into a 
full-fledged production or artistic work) Please link this expectation to the course goals, topics and activities 
and indicate specific activities/assignments through which it will be met. (50-500 words) 

Interactions with faculty and peers about substantive matters including regular, meaningful faculty 
mentoring and peer support. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Students will get frequent, timely, and constructive feedback on their work, iteratively scaffolding 
research or creative skills in curriculum to build over time. Please link this expectation to the course 
goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)   

Periodic, structured opportunities to reflect and integrate learning in which students interpret 
findings or reflect on creative work. Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Opportunities to discover relevance of learning through real-world applications (e.g., mechanism 
for allowing students to see their focused research question or creative project as part of a larger 
conceptual framework). Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 

Public Demonstration of competence, such as a significant public communication of research or 
display of creative work, or a community scholarship celebration. Please link this expectation to the 
course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words) 



Research & Creative Inquiry Inventory 

Experiences with diversity wherein students demonstrate intercultural competence and empathy 
with people and worldview frameworks that may differ from their own. Please link this expectation to 
the course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-
500 words)  

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, (e.g. universal design principles, culturally responsible pedagogy). Please link this expectation 
to the course goals, topics and activities and indicate specific activities/assignments through which it will be met. 
(50-500 words) 



Research & Creative Inquiry Inventory 

Clear plan to market this course to get a wider enrollment of typically underserved populations. 
Please link this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words) 


	Overview
	Accessibility
	Pedagogical Practicesfor Research & Creative Inquiry

	Course subject & number: Anthropology 3050
	Performance expectations set at appropriately high levels (e: 
	g: 
	 students investigate their own questions or develop their own creative projects): Students in Anthropology 3050 (Social and Ecological Systems: From Problems to Prospects) will be held to a high standard of performance. In the early weeks of the semester, students will be exposed to a wide range of socio-ecological problems and learn the fundamentals of socio-ecological systems thinking. As the course progresses, they will select a specific socio-ecological problem/question that they wish to investigate further and work to resolve. Specifically, students will complete a "Building a Better Future Research Project," in which they conduct collaborative research capstone projects with the goal of building a more sustainable and resilient future. For these projects, they will draw on the knowledge and scaffolding provided by previous assignments to identify a real-world socioecological systemic problem, conduct additional background research and/or consult with experts in their chosen area, identify possible solution/s, collect primary data (through surveys, ethnography, or experiments) to determine if and how their proposed solution/s will work, and report to peers and the public on what they learned. More details on this and other assignments can be found in the syllabus. Earning a high score on the Building a Better Future Research Project will require thinking creatively, critically, and logically. It is anticipated that some of the work produced by students will be implemented in "real world" settings, thus making significant contributions to the field of sustainability studies and engaging with the broader community in constructive ways. Assignments for this course will require a considerable investment of students' time and effort, both as they conduct independent research and as they collaborate to complete group projects. 



	Significant investment of time and effort by students over an extended period of time (e: 
	g: 
	, scaffolded scientific or creative processes building across the term: As described in the syllabus, students in Anthropology 3050 will complete four interrelated assignments, including two individual writing assignments and two group/team projects. The first three assignments are intended to create a scaffolding for a successful capstone research project. In Part 1 of the course, students will begin using interdisciplinary tools to assess the holistic socioecological health of one selected world region. The Status Report assignment enriches students’ comprehension of the interconnections among social and ecological systems, requires them to approach such systems through an interdisciplinary lens, and compels them to apply these understandings to real world case studies. These are necessary skills for the assignments that follow. In Part 2 of the course, students will work in groups to analyze the broader “state of the world” and communicate their findings and perspectives in a creative format. The Story of Earth assignment encourages students to deepen their understanding of the origins and implications of current world problems. It also allows students to work in teams and put creative modes of scholarly expression into practice. Both the deep-historical perspective and the practical skills developed through this assignment are necessary prerequisites for the capstone research project. In part 3 of the course, students will become experts on one selected contemporary systemic world issue. The World Problems Report assignment is designed to expand students’ awareness of the multitude of contemporary socioecological problems, giving project teams a rich repertoire from which to select capstone research project topics. In the fourth and final section of the course, students will undertake a comprehensive collaborative research project that develops solutions to key contemporary problems. The Building a Better Future Research Project will be the course’s culminating focus and will build upon teachings from earlier in the course. Students will draw on the knowledge and skills gained through earlier assignments to undertake a synthesizing group research project that proposes—and, in some cases, enacts—solutions to problems identified in earlier course work. Students will be engaged in the entire research process and will invest a considerable amount of time in their projects, both inside and outside of class.

Note: Although I initially considered placing students in permanent teams at the beginning of the semester and having them work together on all four assignments, I thought carefully about this and decided against it for four reasons. First, students are unlikely to be aware of their specific interests at the beginning of the course. Forming project groups 2/3 of the way through ensures that students are able to collaborate with others who share a similar focus. Second, group dynamics are often challenging and can become more challenging over time. In my 15 years of teaching, I have observed numerous cases of group dissolution, infighting, and labor inequity and wish to prevent these problems to the extent possible. Third, although it is essential for today’s students to learn to work in teams, some students are uncomfortable with group projects, while other students greatly prefer them. I believe it is important to include a diversity of assignment types. Fourth, having students work on a wide range of topics for their World Problems Report ensures a diverse range of potential topics from which to choose for their final research projects. 



	Interactions with faculty and peers about substantive matters including regular, meaningful faculty mentoring and peer support: Anthropology 3050 includes many opportunities for students to gain mentoring and support. Interaction with faculty and peers regarding significant course topics (including those topics selected by students for further research engagement) will occur during each class meeting. Students will regularly participate in small-group discussion sessions in class and intentional time will be devoted to peer-to-peer mentoring during working sessions that take place before assignment due dates and throughout the latter portion of the course. The instructor will maintain open office hours and mentor students both inside and outside the classroom. In addition, students will be encouraged to seek out outside mentors and experts who work in the areas they choose for in-depth research. During the final third of the course, as students work to complete their capstone research projects, work teams will convene during nearly all class meetings, and students should expect regular peer and instructor feedback. Finally (as denoted on the syllabus) students will participate in sessions designed for constructive peer feedback leading up to the final due date for their capstone projects (Building a Better Future Research Project).
	tudents will get frequent, timely, and constructive feedback on their work, iteratively scaffolding research or creative skills in curriculum to build over time: As noted above, this course's four major assignments construct a scaffold leading up to final capstone projects that make important contributions to sustainability research. Students will receive prompt and constructive feedback on each of these assignments, which will include both written comments and "debrief" discussions during class time after assignments are reviewed. In addition, students will turn in a weekly journal containing their responses and reflections concerning the assigned readings. They will receive comments on their journal entries, which will serve as an ongoing "check-in" for their understanding of course material and their progress in the course.
	Periodic, structured opportunities to reflect and integrate learning in which students interpret findings or reflect on creative work: Students will reflect critically on the research findings and presentation modes of multiple scholars on an ongoing basis throughout the course. This same mode of thinking will be applied to their own work and the work of their peers through presentation sessions that accompany two major assignments (The Story of Earth, Building a Better Future Research Projects). All assignments will be followed by in-class discussions that require students to consider what they discovered, what it might imply, how it intersects with the findings of their peers, and how it substantiates or challenges the findings presented in course readings. In the final weeks of class, students will have the opportunity to reflect and offer feedback regarding their peers' projects. During the final examination period poster session, students will have the opportunity to circulate to other groups' posters, from which they will both learn new information and reflect on the connections between their own work and that of others.
	Opportunities to discover relevance of learning through real-world applications (e: 
	g: 
	, mechanism for allowing students to see their focused research question or creative project as part of a larger conceptual framework): Anthropology 3050 takes links between learning and application as one of its central elements. Throughout the course, students will see how different theories and academic perspectives can have applications (and implications) for real-world social and ecological systems. This will be a topic of regular discussion. This focus will culminate with students’ capstone (Building a Better Future) projects, in which they select a specific problem/question and conduct research that takes (or could take) concrete steps toward building a more sustainable and resilient future. They will discern, communicate, and (where possible) demonstrate the connections between academically-informed socio-ecological interventions and real-world consequences.


	Public Demonstration of competence, such as a significant public communication of research or display of creative work, or a community scholarship celebration: This course's final exam will take the form of a public poster session and celebration, during which students present the findings and experiences associated with their Building a Better Future capstone research projects. This session will be open to the public but will take place during the regularly scheduled exam time. Other students (especially participants in the Sustainable and Resilient Social and Ecological Systems certificate program), faculty members, and outside mentors will be invited to attend this session. Options for on-line public presentation of student research may also be considered.
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: While not explicitly designed as a diversity course, Anthropology 3050 will expose students to a wide variety of perspectives and life possibilities as it considers (1) diverse disciplinary perspectives, (2) the life experiences of people from a wide range of cultures and continents, and (3) the unjust realities of environmental and climate change impacts. Throughout the course, small and large group discussions and in-class activities will promote the sharing of and respectful engagement with diverse perspectives. An empathetic anthropological/relativistic perspective will guide the course's approach to diversity within and between cultural groups.
	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students, (e: 
	g: 
	 universal design principles, culturally responsible pedagogy): This course takes its commitment to inclusivity and student safety seriously. The lead course designer was awarded OSU's Inclusive Teaching Endorsement in January of 2020. The syllabus was intentionally designed to incorporate content created by diverse authors who are trained in diverse disciplines and the case studies featured in course literature and films present a truly global perspective. The syllabus also reflects a commitment to student mental health and holistic wellbeing, with clearly communicated expectations and information on where to access assistance. Expectations for an inclusive learning environment will be explicitly discussed on the first day of class and students will be encouraged to maintain open channels of communication with the instructor on this (and any other) topic.


	Clear plan to market this course to get a wider enrollment of typically underserved populations: This course was developed with support from OSU's Sustainability Institute, which has awarded a small amount of monetary support for marketing (which will take place along with marketing for the Sustainable and Resilient Social and Ecological Systems certificate program) as well as in-kind support (e.g., printing flyers, including notices in newsletters and emails, etc.). Targeted social media advertising and word-of-mouth contacts with instructors who teach potentially interested but underserved students will be used to attract as diverse a student body as possible. In addition, this course will be offered on the OSU-Marion campus, which typically includes multiple underserved populations.


