
Research & Creative Inquiry Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Research & 
Creative Inquiry Courses. It may be helpful to consult the Description & Expectations document for this 
pedagogical practice or to consult with the OSU Office of Undergraduate Research and Creative Inquiry. 
You may also want to consult the Director of Undergraduate Studies or appropriate support staff person 
as you complete this Inventory and submit your course.     

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, names 
of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Research & Creative Inquiry 

Course subject & number 

Performance expectations set at appropriately high levels (e.g. students investigate their own 
questions or develop their own creative projects). Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Significant investment of time and effort by students over an extended period of time (e.g., 
scaffolded scientific or creative processes building across the term, including, e.g., reviewing 
literature, developing methods, collecting data, interpreting or developing a concept or idea into a 
full-fledged production or artistic work) Please link this expectation to the course goals, topics and activities 
and indicate specific activities/assignments through which it will be met. (50-500 words) 

Interactions with faculty and peers about substantive matters including regular, meaningful faculty 
mentoring and peer support. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Students will get frequent, timely, and constructive feedback on their work, iteratively scaffolding 
research or creative skills in curriculum to build over time. Please link this expectation to the course 
goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)   

Periodic, structured opportunities to reflect and integrate learning in which students interpret 
findings or reflect on creative work. Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Opportunities to discover relevance of learning through real-world applications (e.g., mechanism 
for allowing students to see their focused research question or creative project as part of a larger 
conceptual framework). Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 

Public Demonstration of competence, such as a significant public communication of research or 
display of creative work, or a community scholarship celebration. Please link this expectation to the 
course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words) 



Research & Creative Inquiry Inventory 

Experiences with diversity wherein students demonstrate intercultural competence and empathy 
with people and worldview frameworks that may differ from their own. Please link this expectation to 
the course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-
500 words)  

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, (e.g. universal design principles, culturally responsible pedagogy). Please link this expectation 
to the course goals, topics and activities and indicate specific activities/assignments through which it will be met. 
(50-500 words) 



Research & Creative Inquiry Inventory 

Clear plan to market this course to get a wider enrollment of typically underserved populations. 
Please link this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words) 


	Overview
	Accessibility
	Pedagogical Practicesfor Research & Creative Inquiry

	Course subject & number: HTHRHSC 3400
	Performance expectations set at appropriately high levels (e: 
	g: 
	 students investigate their own questions or develop their own creative projects): In HTHRHSC 3400, students will work with groups of 3-4 students to complete a semester-long, scaffolded, 5-Step assignment (Health Promotion Project) that will guide them through the process of investigation of health issues for a community of their choosing. Each group will answer the general research questions of "What health issues does this community experience?", "What determinants contribute to these health issues?" and "How can these determinants be best addressed through health communication?" While the structure of the assignment is the same for all, each group will have the opportunity to direct their research efforts to a community they choose and with some flexibility in the health issues explored (for example: many communities have more than one pressing health need, and the group can choose the one they want to investigate most). This project requires students to use primary literature, and students will use around 10-15 scholarly sources in total. Students will be evaluated on their ability to use literature to identify health needs of a community, provide analysis of determinants of health for that community, and summarize the problem at-hand. In addition to researching primary health issues and determinants for their chosen community, each group will create health promotion messaging using Canva (a free design app commonly used for creating social media posts, posters, and brochures) to develop their own health messaging for their community. Guidelines are established for the development of this Canva product, but students will have creative flexibility in what they produce. Students will be evaluated on their ability to use evidence-based messaging that is relevant for their audience.


	Significant investment of time and effort by students over an extended period of time (e: 
	g: 
	, scaffolded scientific or creative processes building across the term: The Health Promotion Project will use the following schedule: Week 3 – Groups assignedWeek 4 – Step 1 (Identify an audience)Week 6 – Step 2 (Identify a health issue)Week 9 – Step 3 (Analyze determinants)Week 11 – Step 4 (Develop media message & product)Week 13 – Step 5 (Justify message placement)Week 15 – Final (all steps plus additional support for the project overall)This project will build over the course of the semester with submissions every few weeks. Students will receive feedback on each Step before the Final is due in week 15, allowing them the opportunity to revise and resubmit any area of the Project. Ultimately, students will present their findings and media product to their classmates through a "gallery" created on the Carmen course site. Each Step, including the final, will be evaluated using a rubric the students will have prior to the due dates.


	Interactions with faculty and peers about substantive matters including regular, meaningful faculty mentoring and peer support: The Health Promotion Project is scaffolded with six separate submissions to allow for regular feedback on Project progress from the course instructor. All assignment feedback will occur within the framework of a rubric, so students will have a clear understanding of areas in need of additional support. Weekly office hours will be available for students to discuss their Projects and any course-related questions. There is a built-in "open work week" at the end of the semester where the course instructor will hold daily office hours to address any questions related to the Project before the final submission.
	tudents will get frequent, timely, and constructive feedback on their work, iteratively scaffolding research or creative skills in curriculum to build over time: The Health Promotion Project is a scaffolded, semester-long research project wherein student groups will submit each of the five steps separately before submitting the final. Submissions will occur in weeks 4, 6, 9, 11, 13 and 15 with opportunity for feedback after each Step is submitted. All feedback will be provided using the Project rubric and through the use of Carmen annotations. A final submission (week 15) will integrate each of the previous steps, allowing students the opportunity to revise any sections before the completed Project is submitted.
	Periodic, structured opportunities to reflect and integrate learning in which students interpret findings or reflect on creative work: The scaffolded nature of the Health Promotion Project gives students periodic opportunities to reflect on their project and integrate new learning and course material in to the next Step. Students will be presented with feedback at each Step, the Final submission will give students the opportunity to revise any previous sections based on feedback and student reflection. The Final submission will be evaluated based on the students ability to revise based on feedback and make adjustments where necessary. Students will also be evaluated on their thoughtful reflection of their work.
	Opportunities to discover relevance of learning through real-world applications (e: 
	g: 
	, mechanism for allowing students to see their focused research question or creative project as part of a larger conceptual framework): The Health Promotion Project has students create a tangible media product that could be shared online or in a physical space. There will be discussion in week 9 (Media and health/Intro to Health Communication) to emphasize the role of online health communication efforts, with ties to the current online environment in the age of the Covid-19 pandemic. Students have been exposed to an abundance of health communication (both information and misinformation) over the course of the pandemic, and through this discussion and the completion of the Health Promotion Project students will have the opportunity to see the role their Project can play in health promotion in the real world. Additionally, this course integrates weekly discussions, which allow students to take course content and explore it further. Many students frame their weekly questions within the context of their lived experiences and future career paths.


	Public Demonstration of competence, such as a significant public communication of research or display of creative work, or a community scholarship celebration: A gallery will be created in the Carmen course site to display each group's final media product, along with a 2-3 sentence summary, in the final week of the semester. Students will be asked to visit the gallery and observe each others' work. Ultimately, students will be asked if they'd like to establish a course account on one or more social media pages in which student work could be shared publicly.
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: Throughout the course, students are presented with health from multiple perspectives. Specifically, in week 1 of the course (reading: chapter 1) students are introduced to the idea that health is subjective, and open to cultural interpretations and influence. Week 1 also includes discussion of the dimensions of wellness, wherein students are asked to consider how the dimensions of health can be influenced by a person's culture (student understanding of this concept is evaluated on Exam 1). In week 3 (reading: chapter 2), students are introduced to the concept of social determinants of health and health disparities. Students are presented with a variety of factors that can contribute to a person's health, like where they live, where they go/went to school, and/or how much money they have. In this discussion, students are asked to reflect on their own personal experiences in comparison to some of the in-class examples provided (student understanding of this concept is evaluated on Exam 1).In the Individual Health Behavior Change Assignment, students are asked to select one of three individual case studies that represent a culture that may be different from their own. They are then guided through an analysis of the person's health and health behaviors through a theoretical lens (e.g., Health Belief Model, Theory of Planned Behavior). This exercise exposes students to a perspective and experiences different from their own, but also provides an opportunity to practice demonstrating cultural competence in a controlled activity. Students will be evaluated based on their ability to identify skills for promoting health and well-being for their chosen case study client. Students will also be evaluated on their ability to demonstrate empathy and understanding of cultural differences (e.g., recommending appropriate strategies for people of varying SES).
	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students, (e: 
	g: 
	 universal design principles, culturally responsible pedagogy): This course utilized inclusive design principles in its development, and integrates examples of patients and health issues from a diversity of backgrounds. Example patients/clients in both assignments and exam questions incorporate a variety of backgrounds and circumstances, and many include gender-neutral pronouns. This course is explicitly planned to promote inclusivity in the following ways:1. Evaluation of all aspects of the course with assurance of anti-bias language, photographs, etc throughout the course (using the Anti-bias course checklist).2. This course, due to its content, may involve media that may elicit a traumatic response in some students due to descriptions of and/or scenes depicting acts of violence, acts of war, or sexual violence and its aftermath. The syllabus includes this trigger warning language and the faculty make every effort to discuss this with the enrolled student.3. Case studies and problem sets intentionally include a variety of cultures that are appropriate for this course and allow for diverse groups of students to identify with the course materials.4. The online and the in-person course have been designed with assistance from ODEE and instructional designers to engage universal design principles to provide for optimal student engagement.5. All steps have been taken to assure all materials meet digital accessibility standards


	Clear plan to market this course to get a wider enrollment of typically underserved populations: The Health Sciences program has made a concerted effort as part of the School of Health and Rehabilitation Sciences to recruit students from a variety of backgrounds, including underserved populations. This course can be marketed as an opportunity for all students to learn more about health and health promotion from a socio-cultural perspective.By careful design of assignments and readings students are able to envision themselves as a health care provider for individuals in many environments and cultures. We plan to support the recruitment of students from across campus who have an interest in not only health promotion but also its application within the health care environment through departmental and college advising, recruitment, and DEI offices. Other opportunities to recruit students by sharing this course information include through student organizations such as The Minority Association of Pre-Medical Students; Student Life Mulicultural Center; Hale Black Cultural Center, Bell National Resource Center, etc. This course, as a choice to meet the Health & Well-being theme requirement, will be shared with all of the health science colleges as an opportunity to learn the impact of health promotion at all levels of the social-ecological model.


