
Interdisciplinary Team-Taught Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of 
Interdisciplinary Team-Taught courses. It may be helpful to consult the Description & Expectations 
document for this pedagogical practice or to consult your Director of Undergraduate Studies or 
appropriate support staff person as you complete this Inventory and submit your course.   

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, 
names of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Interdisciplinary Team-Taught Courses 

Course subject & number    

Performance expectations set at appropriately high levels (e.g. Students investigate large, complex 
problems from multiple disciplinary perspectives). Please link this expectation to the course goals, topics 
and activities and indicate specific activities/assignments through which it will be met. (50-500 words)    



Interdisciplinary Team-Taught Course Inventory  

Significant investment of time and effort by students over an extended period of time (e.g., 
engage the issue iteratively, analyzing with various lenses and seeking to construct an 
integrative synthesis). Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words)  

Interactions with faculty and peers about substantive matters including regular, meaningful 
faculty mentoring and peer support about conducting interdisciplinary inquiry. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)  



Interdisciplinary Team-Taught Course Inventory  

Students will get frequent, timely, and constructive feedback on their work, scaffolding 
multiple disciplinary perspectives and integrative synthesis to build over time. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)  

Periodic, structured opportunities to reflect and integrate learning (e. g. students should work 
to integrate their insights and construct a more comprehensive perspective on the issue). Please 
link this expectation to the course goals, topics and activities and indicate specific 
activities/assignments through which it will be met. (50-500 words)  



Interdisciplinary Team-Taught Course Inventory  

Opportunities to discover relevance of learning through real-world applications and the 
integration of course content to contemporary global issues and contexts. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)  

Public Demonstration of competence, such as a significant public communication of their 
integrative analysis of the issue. Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words)  



Interdisciplinary Team-Taught Course Inventory  

Experiences with diversity wherein students demonstrate intercultural competence and 
empathy with people and worldview frameworks that may differ from their own. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, e.g. universal design principles, culturally responsive pedagogy, structured 
development of cultural self-awareness. Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words)  



Interdisciplinary Team-Taught Course Inventory  

Clear plans to promote this course to a diverse student body and increase enrollment of 
typically underserved populations of students. Please link this expectation to the course goals, topics 
and activities and indicate specific activities/assignments through which it will be met. (50-500 words) 


	Overview
	Accessibility
	Pedagogical Practices for Education Abroad & Away

	Course subject  number: AH/IS 3905
	Performance expectations set at appropriately high levels: In this course, students will engage the broad social, environmental, and political problems that characterize issues of development. This engagement will stem from the course's understanding of the concept of development as simultaneously a contested idea, an historical process of social-economic transformation, and a changing set of practices employed by various actors to overcome poverty. The course is therefore set in a complex social history of contested ideas and policy practices that revolve around problems of uneven global power relations. Conceiving of development in this way, we direct the class toward achievement of Course Goal 1 "to improve students' awareness about the origins and history of knowledge regarding the so-called developing world." As a course that approaches development through the lens of film, students in each module will engage the encounter with the problem of development in its mediation through various filmic media. Topics addressed in the films include: global poverty, income inequality, demographic challenges, conflict, indigeneity and race, and resource extraction. Hence, the course is fundamentally interdisciplinary, as it helps students assess the processes and implications of representation of the developing world, and brings them to understand how mediated images of the developing world structure our knowledge of the material conditions of life in different places. Such an approach will set students up to achieve Course Goal 2: "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes." This course thus will serve as an advancement over introductory courses both in Film Studies and Development Studies by demanding higher-level conceptual engagement and analysis assessed through weekly writing assignments, a longer film analysis paper, and class presentation. Students will also develop critical thinking skills by reading selected scholarly texts paired with each week's topic and film(s). These activities will move students toward achievement of Course Goal 3 "to advance students' critical thinking skills through engagement with a variety of texts." 
	Significant investment of time and effort by students over an extended period of time: This course carefully scaffolds students' engagement with issues of development in a manner that begins from foundational knowledge and builds increasing amounts of complexity and nuance. For example, the course begins with accessible explanatory texts about film analysis, media representation, and analysis of global poverty. The film "Shoplifters" (Japan, 2018) affords opportunities to clearly show basic ideas of poverty and its representation. The course then proceeds to consider poverty in its many connections to, for example, ecological degradation (Module 2), extraction (Module 3), and income equality from various angles (e.g., intra-national and inter-national)(Module 4). From here, the course introduces problems of justice expressed through issues of gender discrimination (Module 5) and social-spatial marginalization (Module 6). The course then addresses power through the lenses of colonial and imperial conquest (Module 8), and the social production of indigeneity (Module 7) and race (Module 9).

The texts assigned in each module facilitate engagement with core concepts with progressively greater complexity. For example, Module 2 and Module 3 introduce notions first of the "anthropocene" and "disaster capitalism" and then build to structural analysis of extraction in terms of "capitalist frontiers." As a further example, Module 6 addresses global urbanization and slums through two acclaimed films ("Welcome to Lagos" and "Tirador") and texts that directly address each other, thus revealing the iterative and contested quality of discourse around urban processes in the Global South. Finally, the course returns to questions of environment, the anthropocene, and race in development through examination of the work of Frantz Fanon and Kathryn Yusoff and films that explore Fanon's work.

Texts that will help students engage the films we watch will help students identify, and think with, different theoretical models of economic development and visual representation. These skills will grow during the course through critical readings exercises, weekly writing assignments, a final research paper, and a presentation. Classroom and non-classroom activities will be demanding both in terms of time and intellectual effort.  

The content of texts and films assigned throughout the course will help to achieve Course Goal 1 "to improve students' awareness about the origins and history of knowledge regarding the so-called developing world." Writing assignments will help students develop skills culminating in a final research paper and running file containing journal entries documenting intellectual growth. These tasks will help students achieve Course Goal 2 and Course Goal 3: "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes" and "to advance students' critical thinking skills through engagement with a variety of texts."  
	Interactions with faculty and peers about substantive matters including regular, meaningful faculty mentoring and peer support about conducting interdisciplinary inquiry: Throughout the semester, instructors will deliver lectures as a team in order to model collaborative intellectual work. Lectures will also feature moments during which the instructors will ask questions of each other and engage each other's ideas in order to demonstrate the learning process as iterative and ongoing - including for instructors themselves. Classroom time will be structured in order to reserve adequate time for small group discussions and debates. Instructors will be on hand to moderate discussions and answer questions during these moments of classroom time. The instructors will spend time during class twice during the semester (once in the third week and again around the eighth week) working with small groups of students to workshop weekly written assignments. The purpose of doing so during class time will be to allow students to read and constructively critique each other's writings and to have opportunities to listen to specific feedback from instructors. The instructors will also lead students to the library to meet with subject librarians and explore resources for their final research papers. These activities will help toward achievement of Course Goal 2 and Course Goal 3: "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes" and "to advance students' critical thinking skills through engagement with a variety of texts."
	Students will get frequent, timely, and constructive feedback on their work, scaffolding multiple disciplinary perspectives and integrative synthesis to build over time: The course requires bi-weekly written assignments that will be graded and returned within a week. Each written assignment will feature a prompt that will help students to focus their writing and will ensure that students examine specific themes and/or concepts. For example, a prompt for Module 1 "The basics of film interpretation" can ask students to discuss, in relation to the readings by Rebecca Solnit and Linda Ehrlich, how textual and visual techniques frame and narrate poverty. Bi-weekly writing assignments will produce a running file over the course of the semester, each with feedback from both instructors, that documents iterative advancement of critical thinking in line with achievement of Course Goal 2 and Course Goal 3: "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes" and "to advance students' critical thinking skills through engagement with a variety of texts." Texts for this course are drawn from scholars working in film studies, development studies, geography, anthropology, economics, sociology, and philosophy. Through assigned readings, students will develop their skills in thinking across disciplinary traditions and methodologies. Written assignments will ask that students reflect on the multidisciplinarity of the course readings and how it applies to analysis of films related to development. Over time, with ongoing engagement with the films and course texts, students will learn to identify their own multidisciplinary inquiry with guidance from the instructors who will emphasize this aspect of the course and its assignments. The final research paper will culminate the course's multidisciplinary approach by asking students to reflect critically on filmic representation of one or more dimensions of development and to use conceptual tools identified during their course for their analysis. This latter task will help students to achieve Course Goal 1 and Course Goal 2: "to improve students' awareness about the origins and history of knowledge regarding the so-called developing world" and "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes."
	Periodic, structured opportunities to reflect and integrate learning: Bi-weekly writing assignments will provide regular, structured opportunities for students in this course to reflect upon and integrate their learning. As elaborated above, students will be required to respond to prompts for each module that will solicit responses aimed at making students assess and analyze specific concepts, theories, and themes taken from the films and texts. The final research paper will provide an opportunity to critically examine and use different conceptual approaches to representing poverty and development explored in the class. Students will also have opportunities during class to discuss texts and films in small groups. These activities will help toward achievement of Course Goal 2 and Course Goal 3: "to develop student's analytical skills in interpreting different modes of representation in film and their corresponding social stakes" and "to advance students' critical thinking skills through engagement with a variety of texts." 

Discussions during class periods will ask that students step back from the specific case study or film and apply ideas at larger scales. For example, students will be asked to explore how discussions of slums in the Global South (Module 6) might relate to contested processes of redevelopment and gentrification in American cities. Students may also be asked to apply insights related to resource exploitation in the Global South to similarly contested extractive activities here in Ohio. Students will also be invited during class time discussion and in writing assignments to draw connections between films shown for class portraying the Global South and other modes of representation they encounter in their daily lives. Opportunities to reflect and integrate learning will help toward achievement of Course Goal 1 "to improve students' awareness about the origins and history of knowledge regarding the so-called developing world."
	Opportunities to discover relevance of learning through real-world applications and the integration of course content to contemporary global issues and contexts: Students in this course will have the opportunity to discover the relevance of Development Studies to real-world applications in two distinct ways. First, through critically engaging with documents and reports generated by agencies and related institutions. For example, in Module 5 (on Gendering Poverty, Representing Gender) students will read and discuss the UN generated report, “Protecting the Rights of Refugee Women.” In this way the course will address how theoretical and scholarly accounts of development are applied in real world circumstances. Secondly, students will have the opportunity to engage with supplemental materials produced by filmmakers (interviews, statements, potential guest speakers) actively working in the film industry and grappling with the challenges (documentary ethics, issues of access, problems of representation) presented by making work that engages with global development in all its complexity. Both of these modes of engagement will support students to achieve Course Goal 3: to advance students’ critical thinking skills through engagement with a variety of texts.
	Public Demonstration of competence, such as a significant public communication of their integrative analysis of the issue: Students will have opportunities to share their work semi-publicly, and potentially more broadly in a number of ways. First, responses to bi-weekly writing prompts will be shared on a course discussion board where students can follow up on one another's ideas with further comments or questions. Second, the final assignment will offer students an opportunity to produce an in-depth, integrative analysis of one or more of the topics covered by the course. In most cases this assignment will take the form of a paper that could be developed into a long form film review or an article for publication. Students will also have the option to create a video essay in lieu of a written final paper. Where appropriate, students will be encouraged to develop this analysis into something to be shared publicly via the Denman Forum, or through other public sites/events/forums where student research is highlighted and supported, such as the student run Film Journal, "Film Matters." These opportunities will support students to achieve Course Goal 2: to develop students’ analytical skills in interpreting different modes of representation in film and their corresponding social stakes.
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: This course focuses on the representation of people living in poverty all over the world, as such there will be a strong emphasis on developing intercultural competence and empathy with people and worldview frameworks that may differ from the students' own. As a team taught course, the instructors will begin to support the development of these competences and modes of empathy through dialogue which models these forms of engagement. Students will be prompted through oral and written prompts to further explore diversity as it relates to the primary themes of the course. For example, in Module 2 (on Poverty and Ecological Catastrophe) students will watch an experimental documentary produced in the wake of Hurricane Maria on Puerto Rico. Students will be prompted to analyze how it represents different constituents in the film and their responses to the destabilized economic conditions, from crypto-currency speculators seeking real estate deals to climate activists and community organized around practices of mutual aid. Students will have an opportunity to assess how the film generates empathy and/or invites critical scrutiny of each of these groups, and ask what happens when they confront each other in the film. A second example, in Module 7, on Indigeneity and Colonial Power, students will watch a film called "Day in the Life" by the Karrabing Film Collective, a group which explores the cultural and environmental effects of settler colonialism from an Aboriginal perspective. Students will be prompted to reflect and discuss how the group represents itself and its values and how these representations differ from those of governmental agencies seeking to police and resettle members of these communities. Students will not only have the opportunity to deepen their intercultural competencies through these discussions, but will also be encouraged to assess how empathy is leveraged or denied to certain groups, and to what ends. These prompts will support students to achieve Course Goal 2: to develop students’ analytical skills in interpreting different modes of representation in film and their corresponding social stakes.
	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students: This course will promote inclusivity and a sense of belonging and safety for all  students by following the best practices of universal design in the creation of all course materials, and by developing culturally responsive modes of pedagogy, supported by clear guidelines for course discussion where implicit bias may arise. During the first module, which focuses on representations of poverty, we will develop exercises which will structure the development of cultural self-awareness, by asking students to assess assumptions that the film we are discussing (Shoplifters) identifies and subverts. Throughout the course, we will build upon this practice of analysis to consider how films which take up issues related to global poverty and development implicitly address certain audiences and how these exclusions can be identified and assessed. For example, in Module 6 (on Urbanization of Global Poverty and Megacities of the Global South), we will watch a report produced by the BBC entitled, Welcome to Lagos, and discuss the representational strategies deployed by the report and their effects. A written prompt will give students an opportunity to further engage with this mode of analysis, first independently, and then in dialogue with other students in the class. These prompts will support students to achieve Course Goal 1: to improve students’ awareness about the origins and history of knowledge regarding the so-called developing world, and Course Goal 2: to develop students’ analytical skills in interpreting different modes of representation in film and their corresponding social stakes.
	Clear plans to promote this course to a diverse student body and increase enrollment of typically underserved populations of students: We will promote the course among students majoring in both International Studies and Film Studies, but also reach out to instructors who teach on related topics in other departments, such as Women's Gender and Sexuality Studies, French & Italian, and Spanish & Portuguese, with the goal of targeting students who might not otherwise take a course in International Studies, especially those from underserved populations. The interdisciplinary nature of the course will, we believe, help to broaden its appeal to a diverse range of students, and create opportunities for students with competencies and strengths in different areas to engage with one another. These efforts will support students to achieve Course Goal 1: to improve students’ awareness about the origins and history of knowledge regarding the so-called developing world. 




