Interdisciplinary Team-Taught Course Inventory

Overview

The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if
that course includes key practices that are recognized as integrative and high impact. Courses seeking one
of these designations need to provide a completed Integrative Practices Inventory at the time of course
submission. This will be evaluated with the rest of the course materials (syllabus, Theme Course
submission document, etc). Approved Integrative Practices courses will need to participate in assessment
both for their Theme category and for their integrative practice.

Please enter text in the boxes below to describe how your class will meet the expectations of
Interdisciplinary Team-Taught courses. It may be helpful to consult the Description & Expectations
document for this pedagogical practice or to consult your Director of Undergraduate Studies or
appropriate support staff person as you complete this Inventory and submit your course.

Please use language that is clear and concise and that colleagues outside of your discipline will be able to
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the
reviewers will also have that document Because this document will be used in the course review and
approval process, you should be as specific as possible, listing concrete activities, specific theories,
names of scholars, titles of textbooks etc.

Accessibility
If you have a disability and have trouble accessing this document or need to receive it in another format,
please reach out to Meg Daly at daly.66(@osu.edu or call 614-247-8412.

Pedagogical Practices for Interdisciplinary Team-Taught Courses

Course subject & number PUBAFRS 2620

Performance expectations set at appropriately high levels (e.g. Students investigate large, complex
problems from multiple disciplinary perspectives). Please link this expectation to the course goals, topics
and activities and indicate specific activities/assignments through which it will be met. (50-500 words)

Science, engineering and technology policy [SETP] problems are inherently
interdisciplinary and challenging: science and engineering can be used to inform or
enact public policy; and public policy shapes the conditions and manner in which
science and engineering are performed. SETPissues represent complex societal
problems requiring many stakeholders' diverse perspectives and many disciplines'
tools and methods in order to develop desirable, feasible, and viable solutions. As a
result, students are challenged to absorb foundational knowledge about public affairs
in Segment 1 and then apply it in Segment 2 by developing three strategic
communication deliverables for a SETPissue selected from the five course themes: Air
& Space, Energy & Environment, Digital Equity, Inclusion & Justice, Global Health &
Wellbeing, and National Security. Segment 3 fosters synthesis of this complex field.
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Significant investment of time and effort by students over an extended period of time (e.g.,
engage the issue iteratively, analyzing with various lenses and seeking to construct an
integrative synthesis). Please link this expectation to the course goals, topics and activities and
indicate specific activities/assignments through which it will be met. (50-500 words)

In Segment 2 of the course, students apply Segment 1's foundational public affairs
knowledge by engaging iteratively with a single SETPissue, developing three
different strategic communication deliverables which target different audiences in
the public affairs realm. The students' intimacy with the SETPissue deepens with
each iteration as they struggle to view the issue through different audiences' lenses
and to offer ideas resonant with audiences' needs and wants. The course's
Segment 3 promotes an integrative synthesis of the learning by guiding students
through a reflection on a single non-fiction text which showcases the SETP
principles, dynamics, and methods they have learned.

Interactions with faculty and peers about substantive matters including regular, meaningful
faculty mentoring and peer support about conducting interdisciplinary inquiry. Please link this
expectation to the course goals, topics and activities and indicate specific activities/assignments
through which it will be met. (50-500 words)

The course is structured to offer regular peer, faculty, and practitioner interactions
throughout the semester.

During Segment 2 the deliverables are developed by student teams with instructor
coaching, then red-teamed by another team and the instructors prior to the
due-dates and final presentations. In addition, regular book and film salons entail
dialogue and exploration in smaller groups led by faculty and staff. Guest
practitioners in Segments 2 and 3 support students' interdisciplinary inquiry by
showcasing their personal career journeys and perspectives on science,
engineering, and technology policy, and engaging students in Q&A.

Separate office hours are available to students seeking additional support.
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Students will get frequent, timely, and constructive feedback on their work, scaffolding
multiple disciplinary perspectives and integrative synthesis to build over time. Please link this
expectation to the course goals, topics and activities and indicate specific activities/assignments
through which it will be met. (50-500 words)

During Segment 1 students submit weekly assessments of their growing knowledge
of public affairs. For each deliverable in Segment 2, teams are scheduled for red
team reviews with peers and instructors prior to the final presentation one week later.
In Segment 3, weekly essay prompts for students' chosen text motivate their
synthesis of learning gained during Segments 1 and 2. Regular appearances by
guest speakers (every two weeks or so) bring multi-disciplinary experiences to the
course and 'calibration points' for students' understanding by illustrating the realities
of public policy-making involving science, engineering, and technology.

Periodic, structured opportunities to reflect and integrate learning (e. g. students should work
to integrate their insights and construct a more comprehensive perspective on the issue). Please
link this expectation to the course goals, topics and activities and indicate specific
activities/assignments through which it will be met. (50-500 words)

Reflection and integration occur at every stage of Segment 2 as students prepare
their series of deliverables, leveraging Segment 1's foundational knowledge and
practicing strategic communication principles for their chosen topic. The continuity
of topic across the deliverables matures students' understanding of their issue area.
Throughout the course, engagement with guest speakers and book/film salons spark
realizations about issues and context. During Segment 3, students grapple with
essay prompts that promote an integration of many ideas acquired over the
semester. Their final essays can be considered a culmination of their semester's
learning.




Interdisciplinary Team-Taught Course Inventory

Opportunities to discover relevance of learning through real-world applications and the
integration of course content to contemporary global issues and contexts. Please link this
expectation to the course goals, topics and activities and indicate specific activities/assignments
through which it will be met. (50-500 words)

During Segment 2, students select a contemporary SETPissue from one of five
course themes: Air & Space, Energy & Environment, Digital Equity, Inclusion &
Justice, Global Health & Wellbeing, and National Security. All of these themes entalil
global actors and implications. Students model their deliverables from actual
strategic communication products used in science, engineering, and technology
policy-making, thereby ensuring the professional relevance of their course work.

Public Demonstration of competence, such as a significant public communication of their
integrative analysis of the issue. Please link this expectation to the course goals, topics and activities and
indicate specific activities/assignments through which it will be met. (50-500 words)

In Segment 2 of the course, students apply Segment 1's foundational public affairs
knowledge by engaging iteratively with a single SETPissue, developing three
different strategic communication deliverables which target different audiences in the
public affairs realm. Student teams present their deliverables during red team
reviews and during final presentations. Since each deliverable has a different target
audience, students learn how to adjust their communications to each audience
appropriately.




Interdisciplinary Team-Taught Course Inventory

Experiences with diversity wherein students demonstrate intercultural competence and
empathy with people and worldview frameworks that may differ from their own. Please link this
expectation to the course goals, topics and activities and indicate specific activities/assignments
through which it will be met. (50-500 words)

In Segment 3 students select a text from several options and write reflection
essays about key ideas in science, engineering, and technology policy and about
their personal beliefs about an issue. Importantly, the list of non-fiction texts
consists of books that showcase an issue's social, historical, economic, and
ethical dimensions. The texts further focus on individuals in a minority position
(whether due to beliefs, race, gender, socioeconomic position, etc.). In this
fashion students are challenged to empathize with diverse individuals and to
reflect on their own personal ethical framework.

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for
students, e.g. universal design principles, culturally responsive pedagogy, structured
development of cultural self-awareness. Please link this expectation to the course goals, topics and
activities and indicate specific activities/assignments through which it will be met. (50-500 words)

The course promotes inclusivity with its facilitation of team-based learning and
individuals' sharing their views and constructive criticism during red-teaming and
book/film salons. To prepare students for this type of interaction, a Workshop
kicks off Segment 2 to ensure that students feel both welcome, safe, and
equipped to offer their ideas and viewpoints. Guest speakers additionally
represent diverse backgrounds, which effectively conveys the reality that success
is manifested in many ways and in many '‘packages’. Finally, the course
consistently reflects the instructor's value of the democratic system in public
affairs and of human rights, providing contrasts with other countries and examples
of failings in Segment 3's books.
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Clear plans to promote this course to a diverse student body and increase enrollment of
typically underserved populations of students. Please link this expectation to the course goals, topics
and activities and indicate specific activities/assignments through which it will be met. (50-500 words)

The instructor leads Ohio State's Battelle Center for Science, Engineering, and
Public Policy, which has well-established marketing communication infrastructure
and communication channels as the Glenn College's lead for growing the
undergraduate minor 'Science and Engineering in the Public Interest'. The Center
also stewards several co-curricular student communities-of-practice in this course's
theme areas. These student communities consist of hundreds of students to whom
this course can be promoted. Recruitment of students from under-represented
backgrounds is an intentional focus of the Center and is accomplished with direct
connections to student affinity groups and mentorship programs.
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