GE Theme course submission worksheet: Health & Wellbeing

Overview

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and
problems within the specific practice and expertise of a discipline or department. Although many Theme
courses serve within disciplinary majors or minors, by requesting inclusion in the General Education, programs
are committing to the incorporation of the goals of the focal theme and the success and participation of
students from outside of their program.

Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.

The prompts in this form elicit information about how this course meets the expectations of the GE Themes.
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the
ELOs and Goals specific to the topic of this Theme.

Briefly describe how this course connects to or exemplifies the concept of this
Theme (Health & Wellbeing)

In a sentence or two, explain how this class “fits” within the focal Theme. This will help reviewers understand
the intended frame of reference for the course-specific activities described below.

In this course, students recognize and demonstrate the interdisciplinary nature of environmental geoscience.
Students explore how Earth materials and processes, natural hazards, water, mineral, and energy resources,
and climate change affect the human population and their health and well-being. Students work with real
science data and advanced concepts of impacts and mitigation during in-class activities and homework
assignments. During a special project student research an environmental topics on selected currently important
environmental problems, this could include such topics as Our Food Supply and Supplements, Environmental
Case Studies, Emerging Diseases and Public Health, and Water Problems in California. Their research, class
discussions, homework assignments and in-class activities all work to develop critical thinking skills.

Exercises and discussions draw upon real data and research findings on various natural hazards to understand
their impacts on human society. Students are required to critically evaluate and synthesize findings from books,
articles, and the scientific literature to support their arguments and conclusions in the assignments.




Connect this course to the Goals and ELOs shared by all Themes

Below are the Goals and ELOs common to all Themes. In the accompanying table, for each ELO, describe the
activities (discussions, readings, lectures, assignments) that provide opportunities for students to achieve those
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the
topic of those readings will not allow the reviewers to understand how the ELO will be met. However, the
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of
activities or emphasis within the course. Examples from successful courses are shared on the next page.

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on
research or cutting-edge findings, or deeply engage with the subject matter, among other possibilities.

Goal 2: Successful students will integrate approaches to the theme by making connections to out-of-
classroom experiences with academic knowledge or across disciplines and/or to work they have done in
previous classes and that they anticipate doing in future.

Course activities and assignments to meet these ELOs

ELO 1.1 Engage in critical and
logical thinking.

There are many ways that this course provides opportunities for the students to engage in critical and logical thinking. Students are challenged to think critically about
various environmental topics that impact the health and wellbeing of human populations. They evaluate historical examples of natural hazards, such as hurricanes and
earthquakes, as well as environmental hazards cause by humans including environmental contamination, to determine how a range of future problems could impact
modern society and cities. The focus of this course “Environmental geoscience” is on natural hazards, Earth resources, and climate change in the context of sustainability
and health & well-being. Students think critically about the evidence for how human activities are affecting the natural landscape and ities, including coastlines

ELO 1.2 Engage in an advanced,
in-depth, scholarly exploration of
the topic or ideas within this
theme.

Students examine in an in-class activity the historical record of the Loma Prieta Earthquake in California to understand how a
natural hazard, such as a major earthquake can impact human health and wellbeing. They evaluate how “what” we build, “where”
we build, and “how” we build in a seismically active region can affect human lives and how survivable an earthquake can be.
They must determine where would be a safe location to build and explain why they selected that location. They also investigate
the hazards associated with the active volcano, Mount Rainier to determine the impact of various volcanic hazards, such as
mudflows, to populated areas around the mountain. In their group special projects, they investigate at a more advanced level (by
researching published papers and reports) a topic in environmental geoscience as described previously.

ELO 2.1 Identify, describe, and
synthesize approaches or
experiences.

Students draw on past and unique from course work in the GE in this course. ience is an interd y field,
which includes both scientific and human dimensions, and therefore interests and brings together students from different disciplines such as Earth Sciences, Engineering,
Biology, Chemistry, the Arts, and History offering a unique experience for students in the course to interact and look at environmental problems from a variety of viewpoints.

Students discuss current news and concepts covered in class, and provide a synthesis of how public policy, societal norms, geologic setting, historical events, climate
approaches, and resource exploitation affects their day to day lives and are relevant to everyone. For example, we have a class discussion about the problem of plastics in
the environment and especially in the oceans. The students suggest possible solutions to the problem

ELO 2.2 Demonstrate a
developing sense of self as a
learner through reflection, self-
assessment, and creative work,
building on prior experiences to
respond to new and challenging
contexts.

We ask opinion-based questions throughout the semester and engage in class
discussion about current events and important topics of concern. For example, we
discuss the justification of establishing public control of coastal areas after a natural
disaster, such as a hurricane. What are the impacts to property owners and things like
insurance rates? We also ask questions that have students use prior knowledge of
Earth history (pre-human) and past human societies (such as Native Americans) that
have gone through transitions to reflect on how future human societies may
reorganize to deal with the transition to low-carbon energy sources, for example.

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803):

ELO 1.1 Engage in critical
and logical thinking.

This course will build skills needed to engage in critical and logical thinking
about immigration and immigration related policy through:

Weekly reading response papers which require the students to synthesize
and critically evaluate cutting-edge scholarship on immigration;
Engagement in class-based discussion and debates on immigration-related
topics using evidence-based logical reasoning to evaluate policy positions;
Completion of an assignment which build skills in analyzing empirical data
on immigration (Assignment #1)




Completion 3 assignments which build skills in connecting individual
experiences with broader population-based patterns (Assignments #1, #2,
#3)

Completion of 3 quizzes in which students demonstrate comprehension of
the course readings and materials.

ELO 2.1 Identify, describe,
and synthesize approaches
or experiences.

Students engage in advanced exploration of each module topic through a
combination of lectures, readings, and discussions.

Lecture

Course materials come from a variety of sources to help students engage in
the relationship between media and citizenship at an advanced level. Each
of the 12 modules has 3-4 lectures that contain information from both
peer-reviewed and popular sources. Additionally, each module has at least
one guest lecture from an expert in that topic to increase students’ access
to people with expertise in a variety of areas.

Reading
The textbook for this course provides background information on each topic

and corresponds to the lectures. Students also take some control over their
own learning by choosing at least one peer-reviewed article and at least
one newspaper article from outside the class materials to read and include
in their weekly discussion posts.

Discussions

Students do weekly discussions and are given flexibility in their topic choices
in order to allow them to take some control over their education. They are
also asked to provide

information from sources they’ve found outside the lecture materials. In
this way, they are able to

explore areas of particular interest to them and practice the skills they will
need to gather information

about current events, analyze this information, and communicate it with
others.

Activity Example: Civility impacts citizenship behaviors in many ways.
Students are asked to choose a TED talk from a provided list (or choose
another speech of their interest) and summarize and evaluate what it says
about the relationship between civility and citizenship. Examples of Ted
Talks on the list include Steven Petrow on the difference between being
polite and being civil, Chimamanda Ngozi Adichie’s talk on how a single
story can perpetuate stereotypes, and Claire Wardle’s talk on how diversity
can enhance citizenship.

ELO 2.2 Demonstrate a
developing sense of self as a
learner through reflection,
self-assessment, and
creative work, building on
prior experiences to respond
to new and challenging
contexts.

Students will conduct research on a specific event or site in Paris not
already discussed in depth in class. Students will submit a 300-word
abstract of their topic and a bibliography of at least five reputable
academic and mainstream sources. At the end of the semester they will
submit a 5-page research paper and present their findings in a 10-minute
oral and visual presentation in a small-group setting in Zoom.

Some examples of events and sites:
The Paris Commune, an 1871 socialist uprising violently squelched by
conservative forces




Jazz-Age Montmartre, where a small community of African-Americans—
including actress and singer Josephine Baker, who was just inducted into
the French Pantheon—settled and worked after World War I.

The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were
rounded up by Paris police before being sent to concentration camps

The Marais, a vibrant Paris neighborhood inhabited over the centuries by
aristocrats, then Jews, then the LGBTQ+ community, among other groups.

Goals and ELOs unigue to Health & Wellbeing

Below are the Goals and ELOs specific to this Theme. As above, in the accompanying Table, for each ELO,

describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to

achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of

the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number

of activities or emphasis within the course. Examples from successful courses are shared on the next page.

GOAL 3: Students will explore and analyze health and wellbeing through attention to at least two
dimensions of wellbeing. (Ex: physical, mental, emotional, career, environmental, spiritual,

intellectual, creative, financial, etc.).

Course activities and assignments to meet these ELOs

ELO 3.1 Explore and analyze health and
wellbeing from theoretical, socio-economic,
scientific, historical, cultural, technological,
policy, and/or personal perspectives.

In all parts of the class whether when discussing Earthquake Hazards, Coastal Erosion, Environmental Hazards,
such as chemicals and pharmaceuticals, a major aspect of the topics is how it affects human population and
society, as well as the overall environment and their health and well-being. That includes from a socio-economic,
cultural, historical, technological, policy, and personal perspectives (examples Navajo Reservation, Flint, Michigan,
and effect of coal mining (and its decline) to people in Appalachia). We have an extensive discussion of major
environmental effects of uranium mining on the overall health of the people of the Navajo Reservation in the Four
Corners region (Utah, Colorado, Arizona, and New Mexico).

ELO 3.2 Identify, reflect on, or apply
strategies for promoting health and well-
being.

After discussions of particular hazards, such as lead in the environment from leaded gasoline for example, we end with ways the hazards
was mitigated. We brainstorm in activities and discussion potential ways the hazards can be mitigated and how a healthier environment
can be achieved. During the discussions on climate change and a climate change activity we determine possible ways each person can
make small changes that can and will affect our future health and wellbeing. For example, students complete a homework assignment
that identifies several ways they personally can conserve water and other resources to make their lives better, as well as improve the
overall environment.
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