GE Theme course submission worksheet: Citizenship for a Just &
Diverse World

Overview

Courses in the GE Themes aim to provide students with opportunities to explore big picture ideas and
problems within the specific practice and expertise of a discipline or department. Although many Theme
courses serve within disciplinary majors or minors, by requesting inclusion in the General Education, programs
are committing to the incorporation of the goals of the focal theme and the success and participation of
students from outside of their program.

Each category of the GE has specific learning goals and Expected Learning Outcomes (ELOs) that connect to the
big picture goals of the program. ELOs describe the knowledge or skills students should have by the end of the
course. Courses in the GE Themes must meet the ELOs common for all GE Themes and those specific to the
Theme, in addition to any ELOs the instructor has developed specific to that course. All courses in the GE must
indicate that they are part of the GE and include the Goals and ELOs of their GE category on their syllabus.

The prompts in this form elicit information about how this course meets the expectations of the GE Themes.
The form will be reviewed by a group of content experts (the Theme Advisory) and by a group of curriculum
experts (the Theme Panel), with the latter having responsibility for the ELOs and Goals common to all themes
(those things that make a course appropriate for the GE Themes) and the former having responsibility for the
ELOs and Goals specific to the topic of this Theme.

Briefly describe how this course connects to or exemplifies the concept of this
Theme (Citizenship)

In a sentence or two, explain how this class “fits” within the focal Theme. This will help reviewers understand
the intended frame of reference for the course-specific activities described below.

Literacy allows individuals to engage with the world, articulate experiences, and
declare their presence.




Connect this course to the Goals and ELOs shared by all Themes

Below are the Goals and ELOs common to all Themes. In the accompanying table, for each ELO, describe the
activities (discussions, readings, lectures, assignments) that provide opportunities for students to achieve those
outcomes. The answer should be concise and use language accessible to colleagues outside of the submitting
department or discipline. The specifics of the activities matter—listing “readings” without a reference to the
topic of those readings will not allow the reviewers to understand how the ELO will be met. However, the
panel evaluating the fit of the course to the Theme will review this form in conjunction with the syllabus, so if
readings, lecture/discussion topics, or other specifics are provided on the syllabus, it is not necessary to
reiterate them within this form. The ELOs are expected to vary in their “coverage” in terms of number of
activities or emphasis within the course. Examples from successful courses are shared on the next page.

Goal 1: Successful students will analyze an important topic or idea at a more advanced and in-depth level
than the foundations. In this context, “advanced” refers to courses that are e.g., synthetic, rely on
research or cutting-edge findings, or deeply engage with the subject matter, among other possibilities.

Goal 2: Successful students will integrate approaches to the theme by making connections to out-of-
classroom experiences with academic knowledge or across disciplines and/or to work they have done in
previous classes and that they anticipate doing in future.

Course activities and assignments to meet these ELOs

This course will build skills needed to engage in critical and logical thinking about the science of reading and literacy puncy through: Weekly readmg responses which
require students to synthesize and critically evaluate cutting-edge scholarship on the science of reading; y-related topics
using evidence-based logical reasoning to evaluate policy positions. Throughout the semester students will consider the dverse ways in which ahldren loarm now t0 16ad,

either due to individual differences, or political education policy. Students will critically explore how these shay ability to equally as

ELO 1.1 Engage in critical and

logical thinking.

ape
citizens of a complex society. Finally, students will critically evaluate programs designed to address systemic differences in literacy achievement and promote justice.

ELO 1.2 Engage in an advanced,
in-depth, scholarly exploration of
the topic or ideas within this
theme.

Completion of a research project which builds skills in analyzing empirical data while integrating best
practices in science communication. The project will ask students to explore the diverse ways in which
children learn how to read and promote initiatives and approaches that address systemic issues related
to literacy development and restore justice. Projects will provide students the opportunity to engage in

civic life by advocating for evidence-based literacy initiatives that promote justice.

ELO 2.1 Identify, describe, and
synthesize approaches or
experiences.

ELO 2.1 Identify, describe, and synthesize approaches or experiences.
Students will engage in advance exploration of each module topic through a combination of readings, discussions, and service activities.

Readings
The text and readings for this course provide background information on each topic. Students will take some control of their own learning by choosing their own research
project topic for which they will select the readings.

ELO 2.2 Demonstrate a
developing sense of self as a
learner through reflection, self-
assessment, and creative work,
building on prior experiences to
respond to new and challenging
contexts.

As a service-learning course, reflective writing will be

used frequently throughout the semester to give students
the opportunity to reflect on their own learning especially
related to their deepening understanding of the concepts
of citizenship, literacy, diversity, and how these intersect.

Example responses for proposals within “Citizenship” (from Sociology 3200, Comm 2850, French 2803):

ELO 1.1 Engage in critical
and logical thinking.

This course will build skills needed to engage in critical and logical thinking
about immigration and immigration related policy through:

Weekly reading response papers which require the students to synthesize
and critically evaluate cutting-edge scholarship on immigration;
Engagement in class-based discussion and debates on immigration-related
topics using evidence-based logical reasoning to evaluate policy positions;
Completion of an assignment which build skills in analyzing empirical data
on immigration (Assignment #1)




Completion 3 assignments which build skills in connecting individual
experiences with broader population-based patterns (Assignments #1, #2,
#3)

Completion of 3 quizzes in which students demonstrate comprehension of
the course readings and materials.

ELO 2.1 Identify, describe,
and synthesize approaches
or experiences.

Students engage in advanced exploration of each module topic through a
combination of lectures, readings, and discussions.

Lecture

Course materials come from a variety of sources to help students engage in
the relationship between media and citizenship at an advanced level. Each
of the 12 modules has 3-4 lectures that contain information from both
peer-reviewed and popular sources. Additionally, each module has at least
one guest lecture from an expert in that topic to increase students’ access
to people with expertise in a variety of areas.

Reading
The textbook for this course provides background information on each topic

and corresponds to the lectures. Students also take some control over their
own learning by choosing at least one peer-reviewed article and at least
one newspaper article from outside the class materials to read and include
in their weekly discussion posts.

Discussions

Students do weekly discussions and are given flexibility in their topic choices
in order to allow them to take some control over their education. They are
also asked to provide

information from sources they’ve found outside the lecture materials. In
this way, they are able to

explore areas of particular interest to them and practice the skills they will
need to gather information

about current events, analyze this information, and communicate it with
others.

Activity Example: Civility impacts citizenship behaviors in many ways.
Students are asked to choose a TED talk from a provided list (or choose
another speech of their interest) and summarize and evaluate what it says
about the relationship between civility and citizenship. Examples of Ted
Talks on the list include Steven Petrow on the difference between being
polite and being civil, Chimamanda Ngozi Adichie’s talk on how a single
story can perpetuate stereotypes, and Claire Wardle’s talk on how diversity
can enhance citizenship.

ELO 2.2 Demonstrate a
developing sense of self as a
learner through reflection,
self-assessment, and
creative work, building on
prior experiences to respond
to new and challenging
contexts.

Students will conduct research on a specific event or site in Paris not
already discussed in depth in class. Students will submit a 300-word
abstract of their topic and a bibliography of at least five reputable
academic and mainstream sources. At the end of the semester they will
submit a 5-page research paper and present their findings in a 10-minute
oral and visual presentation in a small-group setting in Zoom.

Some examples of events and sites:
The Paris Commune, an 1871 socialist uprising violently squelched by
conservative forces




Jazz-Age Montmartre, where a small community of African-Americans—
including actress and singer Josephine Baker, who was just inducted into
the French Pantheon—settled and worked after World War I.

The Vélodrome d’hiver Roundup, 16-17 July 1942, when 13,000 Jews were
rounded up by Paris police before being sent to concentration camps

The Marais, a vibrant Paris neighborhood inhabited over the centuries by
aristocrats, then Jews, then the LGBTQ+ community, among other groups.

Goals and ELOs unique to Citizenship for a Just & Diverse World

Below are the Goals and ELOs specific to this Theme. As above, in the accompanying Table, for each ELO,
describe the activities (discussions, readings, lectures, assignments) that provide opportunities for students to
achieve those outcomes. The answer should be concise and use language accessible to colleagues outside of
the submitting department or discipline. The ELOs are expected to vary in their “coverage” in terms of number
of activities or emphasis within the course. Examples from successful courses are shared on the next page.

GOAL 3: Successful students will explore and analyze a range of perspectives on local, national, or global
citizenship, and apply the knowledge, skills, and dispositions that constitute citizenship.

GOAL 4: Successful students will examine notions of justice amidst difference and analyze and critique
how these interact with historically and socially constructed ideas of citizenship and membership within
societies, both within the US and/or around the world.

Course activities and assignments to meet these ELOs
ELO 3.1 Describe and analyze ara nge Of Literacy is not just a functional tool; it is intertwined with active citizenship, critical thinking, and diverse

effective citizenship has required functional literacy skills as well as critical thinking skills which enable individuals to participate in social

. . s . decision-making processes. Literacy extends beyond reading and writing. It encompasses how we interact with the world, communicate, and
pers pect ives on what constitutes citizenshi P articulate our experiences. While reading is a critical component, literacy also involves speaking, listening, and creating. It shapes our ability to

engage with civic life and declare our presence.

and how it differs across political, cultural, Throughoutth cass sudents will b requre 0 ngage withauestions about feracy education and polcy and how i difers acoss coniexts and

N . . how these differences shape individuals' ability to actively engage in civic life. Week 1 will introduce students to this idea by having them read and
discuss the "literacy privilege checklist" which highlights how low levels of reading ability can dramatically reduce an individuals' ability to

n at I1ona l; gl o ba II an d/O r h [ StO rica l participate in civic life. In Weeks 2 and 3, students will hear from leaders at our community partners who will share information about how literacy

. rates differ across contexts and how their organizations are structures to address concerns. Three reflection assignments and three papers will
communities. give students the opportunity to reflect on how literacy and citizenship are intertwined.

ELO 3.2 Ide ntify, reflect on, and app|y the This course supports the cultivation of “intercultural competence as a global citizen" through

. f s . rigorous and sustained study of the science of reading and literacy-related policies and
knowledge, skills and dlSpOSItIOf‘IS reqUIred practices. Students will engage in weekly readings and service-activities and reflect on them in

for intercultural Competence as a g|0ba| in-class discussions and three written reflection assignments. Students will apply their
emergent intercultural competencies in their service activities, research project, and paper #3.

citizen.

ELO 4.1 Examine, critique, an d evaluate The Science and Poliics of Reading will offer tudents various opportunities to examine, cique, and evaluate various expressions and
implications of diversity, equity, and inclusion, as well as a variety of lived experiences. Students will consider individual differences in reading

: : : f : ability and how that impacts reading development and civic participation. Students will also consider how race, class, and other social factors

various expressions and implications of Contibute 1 equel aceas to evidence-based Ieracy polcics and practces. Students willalso axamine the cifures of cience and education o

evaluate the implications of those cultures on educational policy and its impact individual's lived experiences. Finally, our service activities wil give
1 1 1 H 1 students the opportunity to engage in two different literacy-based initiatives.
diversity, equity, inclusion, and explore a poruniy 0 engage n o f ybasedin
. f lived . In their weekly reflection posts, class discussions, and other written assignments, students are invited to analyze the implications of different

literacy development strategies for questions of diversity, equity, and inclusion. They do so not in a simplistic sense of assessing which approach

vari ety Or livea experiences. is "right" or "best" but in considering how different possible outcomes might shape the concrete lived experience of different social groups in
different ways. The goal is not to determine which way of doing things is best, but to understand why different populations manage these
questions in different ways and how their various expressions might lead to different outcomes in terms of diversity and inclusion

ELO 4.2 Ana |yZE and Crlth ue the Students in PSYCH 3XXX will assess the role of science and science communication for enacting justice,

. . . . managing difference, and constructing citizenship. This goal is met through course readings, class

Intersection Of Concepts Of JUSt|Ce, discussions, community servicg work, and written ass_ignmeljt_s. For examplle, throughout the semester,

. - . students will have the opportunity to reflect on education policies and practices related to literacy and

d |ffe re nce’ citizens h | p, an d h owt h ese g:onsjde_r how those pragtipeslpolicies ipcorporate evi‘dence-based strategies. They will consider the

. . . implications of those policies and practices and how it relates to equal access to high quality reading

interact with cultural trad itions, structures instruction and access to civic participation. In their third paper, students will take a stance on a specific policy

and write a paper in the form of a letter to the editor or a school board testimony and advocate for a policy
of power an d/or advocacy for socia| Cha nge_ designed to enact justice using evidence-based reasoning. Additionally, in their final reflection paper,

students will be asked to reflect on how the issues they've learned about might shape their own advocacy for
social change in the future.

Example responses for proposals within “Citizenship” (Hist/Relig. Studies 3680, Music 3364, Soc 3200):

ELO 3.1 Describe and analyze a Citizenship could not be more central to a topic such as

range of perspectives on what immigration/migration. As such, the course content, goals, and
constitutes citizenship and how it expected learning outcomes are all, almost by definition, engaged
differs across political, cultural, with a range of perspectives on local, national, and global citizenship.




national, global, and/or historical
communities.

Throughout the class students will be required to engage with
questions about what constitutes citizenship and how it differs across
contexts.

The course content addresses citizenship questions at the global (see
weeks #3 and #15 on refugees and open border debates), national
(see weeks #5, 7-#14 on the U.S. case), and the local level (see week
#6 on Columbus). Specific activities addressing different perspectives
on citizenship include Assignment #1, where students produce a
demographic profile of a U.S-based immigrant group, including a
profile of their citizenship statuses using U.S.-based regulatory
definitions. In addition, Assignment #3, which has students connect
their family origins to broader population-level immigration patterns,
necessitates a discussion of citizenship. Finally, the critical reading
responses have the students engage the literature on different
perspectives of citizenship and reflect on what constitutes citizenship
and how it varies across communities.

ELO 3.2 Identify, reflect on, and
apply the knowledge, skills and
dispositions required for intercultural
competence as a global citizen.

This course supports the cultivation of "intercultural competence as a
global citizen" through rigorous and sustained study of multiple
forms of musical-political agency worldwide, from the grass-roots to
the state-sponsored. Students identify varied cultural expressions of
"musical citizenship" each week, through their reading and listening
assignments, and reflect on them via online and in-class discussion. It
is common for us to ask probing and programmatic questions about
the musical-political subjects and cultures we study. What are the
possibilities and constraints of this particular version of musical
citizenship? What might we carry forward in our own lives and labors
as musical citizens Further, students are encouraged to apply their
emergent intercultural competencies as global, musical citizens in
their midterm report and final project, in which weekly course topics
inform student-led research and creative projects.

ELO 4.1 Examine, critique, and
evaluate various expressions and
implications of diversity, equity,
inclusion, and explore a variety of
lived experiences.

Through the historical and contemporary case studies students
examine in HIST/RS 3680, they have numerous opportunities to
examine, critique, and evaluate various expressions and implications
of diversity, equity, and inclusion, as well as a variety of lived
experiences. The cases highlight the challenges of living in religiously
diverse societies, examining a range of issues and their implications.
They also consider the intersections of religious difference with other
categories of difference, including race and gender. For example,
during the unit on US religious freedom, students consider how
incarcerated Black Americans and Native Americans have
experienced questions of freedom and equality in dramatically
different ways than white Protestants. In a weekly reflection post,
they address this question directly. In the unit on marriage and
sexuality, they consider different ways that different social groups
have experienced the regulation of marriage in Israel and Malaysia in
ways that do not correspond simplistically to gender (e.g. different
women's groups with very different perspectives on the issues).

In their weekly reflection posts and other written assignments,
students are invited to analyze the implications of different
regulatory models for questions of diversity, equity, and inclusion.
They do so not in a simplistic sense of assessing which model is




"right" or "best" but in considering how different possible outcomes
might shape the concrete lived experience of different social groups
in different ways. The goal is not to determine which way of doing
things is best, but to understand why different societies manage
these questions in different ways and how their various expressions
might lead to different outcomes in terms of diversity and inclusion.
They also consider how the different social and demographic
conditions of different societies shape their approaches (e.g. a
historic Catholic majority in France committed to laicite confronting a
growing Muslim minority, or how pluralism *within* Israeli Judaism
led to a fragile and contested status quo arrangement). Again, these
goals are met most directly through weekly reflection posts and
students' final projects, including one prompt that invites students to
consider Israel's status quo arrangement from the perspective of
different social groups, including liberal feminists, Orthodox and
Reform religious leaders, LGBTQ communities, interfaith couples, and
others.

ELO 4.2 Analyze and critique the
intersection of concepts of justice,
difference, citizenship, and how
these interact with cultural
traditions, structures of power

and/or advocacy for social change.

As students analyze specific case studies in HIST/RS 3680, they assess
law's role in and capacity for enacting justice, managing difference,
and constructing citizenship. This goal is met through lectures, course
readings, discussion, and written assignments. For example, the unit
on indigenous sovereignty and sacred space invites students to
consider why liberal systems of law have rarely accommodated
indigenous land claims and what this says about indigenous
citizenship and justice. They also study examples of indigenous
activism and resistance around these issues. At the conclusion of the
unit, the neighborhood exploration assignment specifically asks
students to take note of whether and how indigenous land claims are
marked or acknowledged in the spaces they explore and what they
learn from this about citizenship, difference, belonging, and power.
In the unit on legal pluralism, marriage, and the law, students study
the personal law systems in Israel and Malaysia. They consider the
structures of power that privilege certain kinds of communities and
identities and also encounter groups advocating for social change. In
their final projects, students apply the insights they've gained to
particular case studies. As they analyze their selected case studies,
they are required to discuss how the cases reveal the different ways
justice, difference, and citizenship intersect and how they are shaped
by cultural traditions and structures of power in particular social
contexts. They present their conclusions in an oral group
presentation and in an individually written final paper. Finally, in
their end of semester letter to professor, they reflect on how they
issues might shape their own advocacy for social change in the
future.
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	Course activities and assignments to meet these ELOsELO 21 Identify describe and synthesize approaches or experiences: ELO 2.1 Identify, describe, and synthesize approaches or experiences.
Students will engage in advance exploration of each module topic through a combination of readings, discussions, and service activities. 

Readings
The text and readings for this course provide background information on each topic. Students will take some control of their own learning by choosing their own research project topic for which they will select the readings. 

Discussion
The class will be structured around group discussion. Students will work in small groups to allow flexibility in their topic choices to allow them to take some control over their education. During discussion they will be asked to synthesize what they’ve read with their hands on service activities as well as their own experiences with literacy.

Service activities
Students will have the opportunity to engage with the community in supporting evidence-based literacy promotion activities designed to address systemic issues related to literacy development and to promote justice.
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Throughout the class students will be required to engage with questions about literacy education and policy and how it differs across contexts and how these differences shape individuals' ability to actively engage in civic life. Week 1 will introduce students to this idea by having them read and discuss the "literacy privilege checklist" which highlights how low levels of reading ability can dramatically reduce an individuals' ability to participate in civic life. In Weeks 2 and 3, students will hear from leaders at our community partners who will share information about how literacy rates differ across contexts and how their organizations are structures to address concerns. Three reflection assignments and three papers will give students the opportunity to reflect on how literacy and citizenship are intertwined.

	Course activities and assignments to meet these ELOsELO 32 Identify reflect on and apply the knowledge skills and dispositions required for intercultural competence as a global citizen: This course supports the cultivation of "intercultural competence as a global citizen" through rigorous and sustained study of the science of reading and literacy-related policies and practices. Students will engage in weekly readings and service-activities and reflect on them in in-class discussions and three written reflection assignments. Students will apply their emergent intercultural competencies in their service activities, research project, and paper #3.
	Course activities and assignments to meet these ELOsELO 41 Examine critique and evaluate various expressions and implications of diversity equity inclusion and explore a variety of lived experiences: The Science and Politics of Reading will offer students various opportunities to examine, critique, and evaluate various expressions and implications of diversity, equity, and inclusion, as well as a variety of lived experiences. Students will consider individual differences in reading ability and how that impacts reading development and civic participation. Students will also consider how race, class, and other social factors contribute to equal access to evidence-based literacy policies and practices. Students will also examine the cultures of science and education to evaluate the implications of those cultures on educational policy and its impact individual's lived experiences. Finally, our service activities will give students the opportunity to engage in two different literacy-based initiatives.
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	Course activities and assignments to meet these ELOsELO 42 Analyze and critique the intersection of concepts of justice difference citizenship and how these interact with cultural traditions structures of power andor advocacy for social change: Students in PSYCH 3XXX will assess the role of science and science communication for enacting justice, managing difference, and constructing citizenship. This goal is met through course readings, class discussions, community service work, and written assignments. For example, throughout the semester, students will have the opportunity to reflect on education policies and practices related to literacy and consider how those practices/policies incorporate evidence-based strategies. They will consider the implications of those policies and practices and how it relates to equal access to high quality reading instruction and access to civic participation. In their third paper, students will take a stance on a specific policy and write a paper in the form of a letter to the editor or a school board testimony and advocate for a policy designed to enact justice using evidence-based reasoning. Additionally, in their final reflection paper, students will be asked to reflect on how the issues they've learned about might shape their own advocacy for social change in the future.
	Course activities and assignments to meet these ELOsELO 11 Engage in critical and logical thinking: This course will build skills needed to engage in critical and logical thinking about the science of reading and literacy policy through: Weekly reading responses which require students to synthesize and critically evaluate cutting-edge scholarship on the science of reading; Engagement in class-based discussion on literacy-related topics using evidence-based logical reasoning to evaluate policy positions. Throughout the semester students will consider the diverse ways in which children learn how to read, either due to individual differences, or political education policy. Students will critically explore how these differences shape individuals’ ability to participate equally as citizens of a complex society. Finally, students will critically evaluate programs designed to address systemic differences in literacy achievement and promote justice.
	ELO 1: 
	2: Completion of a research project which builds skills in analyzing empirical data while integrating best practices in science communication. The project will ask students to explore the diverse ways in which children learn how to read and promote initiatives and approaches that address systemic issues related to literacy development and restore justice. Projects will provide students the opportunity to engage in civic life by advocating for evidence-based literacy initiatives that promote justice.



