
Global and Intercultural Learning: Abroad, Away, or 
Virtual Course Inventory  
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking 
one of these designations need to provide a completed Integrative Practices Inventory at the time of 
course submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Education 
Abroad & Away Courses. Expectations for workload and credit-hours for Education Abroad & Away 
courses are outlined by the Office of International Affairs and described in the Arts and Sciences 
Curriculum and Operations Manual. It also may be helpful to consult the Description & Expectations 
document for this pedagogical practice or to consult your Director of Undergraduate Studies or 
appropriate support staff person as you complete this Inventory and submit your course.   

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, 
names of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Education Abroad & Away 

Course subject & number    

Performance expectations set at appropriately high levels, engaging in both academic and 
experiential exploration of the setting in which they study. Please link this expectation to the course goals, 
topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)    



Global and Intercultural Learning: Abroad, Away, or Virtual Course Inventory  

Significant investment of effort by students over an extended period of time (e.g., Program 
length meets high academic standards and allows students to build meaningful connections 
with local community members and to develop a deep understanding of local cultural context). 
Please link this expectation to the course goals, topics and activities and indicate specific 
activities/assignments through which it will be met. (50-500 words)  

Interactions with faculty and peers about substantive matters including cultural self-awareness, 
intercultural empathy, and academic content. Please link this expectation to the course goals, 
topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)  
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Students will get frequent, timely, and constructive feedback on their work, from all 
appropriate sources, on their intercultural interactions and academic learning. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)  

Periodic, structured opportunities to reflect and integrate learning, especially on their cultural 
self-awareness and their experience with difficult differences. Please link this expectation to the 
course goals, topics and activities and indicate specific activities/assignments through which it will be 
met. (50-500 words)  



Global and Intercultural Learning: Abroad, Away, or Virtual Course Inventory  

Opportunities to discover relevance of learning through real-world applications and the 
integration of course content to contemporary global issues and contexts. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Public Demonstration of competence both in academic settings and, if possible, in the study 
away site. Please link this expectation to the course goals, topics and activities and indicate specific 
activities/assignments through which it will be met. (50-500 words)  
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Experiences with diversity wherein students demonstrate intercultural competence and 
empathy with people and worldview frameworks that may differ from their own. Please link this 
expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words)   

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, e.g. universal design principles, culturally responsive pedagogy, structured 
development of cultural self-awareness. Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words)  



Global and Intercultural Learning: Abroad, Away, or Virtual Course Inventory  

Clear plans to promote this course to a diverse student body and increase enrollment of 
typically underserved populations of students. Please link this expectation to the course goals, topics 
and activities and indicate specific activities/assignments through which it will be met. (50-500 words) 


	Overview
	Accessibility
	Pedagogical Practices for Education Abroad & Away

	Course subject  number: EARTHSC 5242
	Performance expectations set at appropriately high levels, engaging in both academic and experiential exploration of the setting in which they study: The course is designed (see course description in syllabus) to study “the geology and natural history of the small Bahamian island of San Salvador including an international 7-day field trip to the island during spring break”. Students must have taken a prior earth science course (many are foundations level GEN courses) or in some cases, we permit students that have taken environmental science, biology or ecology courses also to apply and enroll (many of these are foundations level GEN courses). This allows the students to engage at a higher level than a foundation general education course - and read, evaluate, and discuss primary research on academic topics prior to experiencing first-hand the diverse environments on the small Bahamian island – see in the in-country course itinerary.
 
In the classroom, before the in-country field experience, students learn about many of the different environments, human and geologic history of the island. Topics include: geologic formation of the island, coral reefs, karst features (caves), ocean currents, waves and tides, hurricanes, climate change, and pollution. In the classroom, the students, for example, identify different coral fossils and sediment components like beach sand and rocks while learning about the different environments where they are formed and found. In the field, they will then examine the modern environments firsthand and compare and contrast them with geologic evidence of similar ancient environments on the island. These observations are recorded in their field notebook and discussed both in the field and in class.
 
“Exploring the Natural History of the Bahamas” is designed as a field course where students have the opportunity to examine first-hand the geology and natural history of diverse ecosystems on the small Bahamian island of San Salvador, connect with their surroundings during the international field experience, and discover the impact humans have on the island. This engagement provides students with a more advanced and in-depth interdisciplinary study of the natural history, including human history, of San Salvador Island. During the course, students gain a greater appreciation for the complexity of the many ecosystems and environments found on San Salvador Island, including hypersaline lakes, caves, tidal flats, coral reefs, and beaches, and will analyze how human activities impact these environments. This is done by traveling internationally and experiencing and examining these environments firsthand - only possible in this Study Abroad course.
	Significant investment of effort by students over an extended period of time: The course specific ELOs address this objective, specifically, students will reflect on how perceptions and valuation of the environment shape human interactions with their environments, and the outcome of these interactions. This occurs over an extended period of time – first introduced to these ideas in the course readings and classroom interactive lectures before the field experience, while in-country, and afterwards through the end of the semester. The class meetings after the field experience focuses on human impacts on the natural environment of San Salvador Island and how ideologies and valuation of the environment has led to current conservation practices.
 
Students spend 2 hours per week in class before and after the spring break field experience in The Bahamas (~10 days including travel). Pre-departure classes cover the geological evolution of the Bahamas platform, natural history and ecology of San Salvador Island, and natural resource availability and human impact on San Salvador Island. During the in-country experience, students are visitors at an international research field station which is staffed by local residents where the students live and eat together along with other students and researchers from all over the globe. They interact every day during excursions in the field with local residents – including non-permanent residents who staff the Club Med resort where we take the class on an organized boat trip. The days are full – with breakfast at 7:30am and a morning field and afternoon field excursion (and some full day trips). Dinner is at 5:00pm with an evening lecture and lab beginning at 7:00pm (lasting about 2 hours). Students can leave the field station campus in the evening after their work is done to walk together and see the stars or visit local food and social spots where they are welcomed by the local community. As we visit these different communities, students are asked to reflect on how these different groups of people interact with the island and its ecosystems in their field notebooks or as part of their in-country reflection (see syllabus) and consider how these interactions have changed over time based on the assigned readings and class discussions. It is worth noting that during the field experience the students travel around the entire (small) island and visit many past and current cultural sites (e.g., Monument Beach, the Lighthouse, abandoned Sandy Point Plantation, Cockburn Town, churches and cemeteries). Students record their observations and interactions in their field notebooks which makes up 20% of their grade. Students are instructed on different styles of field notebooks and graded on their organization, content/knowledge, skills (observations in a variety of formats), and disposition. Students are asked to distinguish between observations and interpretations.
	Interactions with faculty and peers about substantive matters including cultural self-awareness, intercultural empathy, and academic content: Students interact with faculty and peers about substantive matters including self-awareness, intercultural empathy, and academic content throughout the course. Three student reflections are assigned during the semester – while the first two are private reflections only shared with the instructors, the final reflection includes part that is shared with the class during the final exam period in a final celebration and open discussion and reflection on how this experience changed their scientific and world view. Students also review in class the student contract required by the research station and discuss culturally appropriate behavior on the island and at the research station including dress code, personal conduct, and the cross-cultural experience. We spend time on the first day of class (in Columbus) reviewing this information and discussing any questions or concerns. The assignment is the signing of the contract (required to go to the research station). We also construct in class a basic code of conduct using the students’ own statements and we all agree to abide by this code of conduct. We refer to this social contract while in country. Finally, students are required to choose a topic centered on interactions and impacts between humans and different aspects of the Bahamian island and its organisms to research and complete a report. Students share their knowledge with the class when presenting their findings in a short (10 minute) presentation. 
	Students will get frequent, timely, and constructive feedback on their work, from all appropriate sources: In this course, we have almost weekly quizzes which cover the course readings that are completed before the course discussing the topic. Instructors review the quizzes before the class and discuss with the students where there was an incomplete understanding of the course reading material. The course reflection assignments are also reviewed within a week and students are provided feedback on Carmen. Drafts of the student presentations and written documents on their research topic are also reviewed by the instructors who provide feedback on early drafts. For many students these are some of their first research presentations and papers in college and time is spent ensuring that the students get the input they need to improve their writing and fulfill the expectations in the rubric. Students also get timely feedback on their intercultural interactions from the instructors who are quickly informed by other students and staff at the research station if their interactions are not appropriate or could be better. When traveling on the island visiting different field locations, we can be clearly identified with the research station and locals will inform the director if interactions are not appropriate. In addition, for example, at the research station if students arrive to the dining hall in swimwear, instructors are told immediately that this is not culturally acceptable. Because it is a small island, news travels fast and instructors and students are made aware if there are any concerns.
	Periodic, structured opportunities to reflect and integrate learning, especially on their cultural self-awareness and their experience with difficult differences: Student complete three reflections: pre-departure, while in-country, and a final reflection. These are structure opportunities for the students to reflect and integrate learning. Students typically discuss difficult differences in their living conditions as well as the locals and consider how slavery impacted the island in the past and today. 

The prompt for the pre-departure relction is: Reflect in your assignment on what you have been learning in the classroom prior to our departure, and what you are looking forward to personally experiencing abroad. Reflect on specific assignments, activities, readings, or lecture material that you were particularly engaged with (and why). Share what you would like to experience while you are in The Bahamas that relates to and might enrich these specific areas of interest inspired by the required reading, your research project, and/or the classroom activities. Do not generalize or make vague statements.  This is an opportunity to record your own ideas and personal reasons for what you are looking forward to during the study abroad and why.

Length: Minimum 500 words (roughly 2 pages double-spaced). We expect that you will need to think about and share 3 to 4 experiences that were particularly impactful and write half a page or more on each.

The in-country reflection is similar - the prompt reads: Reflect in your assignment on what you have been learning in country. Share specific activities and assignments that you were particularly engaged with and why. What has surprised you about this experience? Do not generalize or make vague statements.  This is an opportunity to record your own ideas and personal thoughts while you are abroad.

The final reflection asks students to: Reflect in your assignment how the experience (i) has changed your personal knowledge of a particular topic and (ii) expanded your world view. The final reflection should include a discussion of how your perceptions and emotional reaction to at least one environment that you interacted with during the trip and how this environment has changed overtime due to natural and human impacts. Similar to your previous reflections, do not generalize or make vague statements. After experiencing and being in this environment you should be able to talk about specific observations that you have made. In addition to recording your observations, this is an opportunity for you to record your own ideas, personal thoughts, and emotional reactions to the entire experience, in particular after coming back home and perhaps experiencing cultural shock, including re-entry shock. You can include themes that you wrote about in your in-country and pre-trip reflection, and expand on these experiences here. If you wish, you can tie in your research topic to your reflective writing, but you may wish to focus on something different. If that is the case, you may include information that you learned from someone else's class presentation.

In addition, you need to share a representation of one environment or artifact (living or nonliving) that you felt a particular connection with - this could be a piece of artwork, poem, photograph, or other creative piece - and in your written reflection (i) describe it and (ii) how this study abroad experience has changed your personal knowledge and understanding of its significance to you and/or a broader audience. You will be sharing this part of the assignment with your peers in the last class period.
	Opportunities to discover relevance of learning through real-world applications and the integration of course content to contemporary global issues and contexts: In this course, students research and discuss topics related to contemporary global issues including climate change, (marine) pollution, land use (e.g., agricultural practices) and runoff, freshwater resources, fishing, and conservation of marine ecosystems (e.g., coral reefs). On the contemporary global issue of climate change, we spend a class devoted to the topic after returning from the field experience. Before this classroom meeting, students are asked to fill out a survey about climate change that assesses their knowledge about climate change, as well as their beliefs about and attitudes towards climate change. During the class, we share the results of the survey, and give students the opportunity to share more about their thoughts and feelings about climate change. Students are also invited to reflect on how their experience on San Salvador Island has impacted their attitudes and beliefs about climate change.
 
Another class period after our return from The Bahamas is used to learn about and discuss marine pollution. Before this class, students are expected to read an editorial article (Strain et al 2022) about emerging issues and challenges in marine pollution. During the class, students are asked to participate in a discussion focused on their behaviors, specifically how they can change their behaviors to reduce marine pollution. Both of these in-class discussions give students the opportunity to reflect on how their knowledge and experiences have shaped their attitudes, values, and behaviors related to two current and major environmental crises and “reflect on how perceptions and valuation of the environment shape human interactions with their environments, and the outcome of these interactions.”

	Public Demonstration of competence both in academic settings and, if possible, in the study away site: There are several times when students provide a public demonstration of competence: (1) The class will be publicly sharing our experience (with friends, family, and others) through a web blog. Everyone will contribute a blog post on the website during the trip which will include at a minimum a paragraph about a particular activity and a picture. (2) Students share their findings from their research project with the class by preparing a short (10 minute) presentation for the class and answering questions from the class about their research. (3) The final reflection includes a representation of an environment that you felt a particular connection with (such as a photograph, piece of artwork, poem, or other creative piece) that is shared with the class.
	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: During Spring Break, students travel to The Bahamas. The demographics of this island country with the large majority of people of African descent (>90%) is very different from the US. While most live in the urban center of Nassau on New Providence Island, we will spend our time on the remote island of San Salvador with a population of 824 people (in 2022). It is a very different physical and cultural environment from Columbus, Ohio. Students will interact with staff from the local community at the research station and while visiting Cockburn Town, the main community on the island, where they will make observations in their field notebook and reflect on how the community is similar to and different from their own. Students will also research and consider how this community was different in the past including further back in time when Christopher Columbus might have first arrived here on 12 October 1492 on his first voyage - and the impact of this “discovery” on the inhabitants of the island. Students demonstrate their “intercultural competence and empathy with people and worldview frameworks that may differ from their own” by reflecting on this in their final reflection assignment. We discuss this in class, both before, during, and after the trip, and the students write about this in their final reflection.
	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students: Several times throughout the semester, students are instructed and reminded about how to promote inclusivity and a sense of belonging and safety within the cohort inside and outside of the classroom (in The Bahamas). It is important that students feel comfortable and supported when they travel to the new environment - where many will experience for the first time traveling to a foreign country, living in basic accommodations in a large group, and learning outside “in the field”. Students need to feel comfortable coming to the instructors to ask for help and being patient with themselves and others as they try and experience many things for the first time.
 
The research station requires that students read an information packet (7 pages) and sign a student contract. The information outlines culturally appropriate behavior on the island and at the research station including dress code, personal conduct, and the cross-cultural experience. We spend time on the first day of class (in Columbus) reviewing this information and discussing any questions or concerns. The assignment is the signing of the contract (required to go to the research station). We also construct in class a basic code of conduct using the students’ own statements and we all agree to abide by this code of conduct.
 
The OIA staff member also comes to speak with the students during two pre-departure orientations to discuss all aspects of the logistics, etiquette, health & safety, negative stereotypes of being an “American Abroad” and how to be an informed traveler. After the field trip, there is a post-trip meeting led by the OIA staff member as well to discuss reverse culture shock and answer any questions about the trip.
 
All of these activities and assignments link to the objectives and goals of the class related to the specific Education Abroad objectives - and also help students develop and improve course specific skills in “ability to work in teams” and “comfort level working in the field”.
	Clear plans to promote this course to a diverse student body and increase enrollment of typically underserved populations of students: We organize and coordinate informational sessions with the Office of International Affairs to recruit students early in the fall semester before the application deadline so that students can apply for funding to support their participation in the spring course. Students can seek and apply for support (e.g., STEP funds, ASC support) to help defray costs, making it more accessible for all populations of students that are typically underserved. Dr. Jill Leonard-Pingel (co-instructor and faculty on the Newark campus) will be able to advertise and recruit students from Newark.


